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Teaching out of the field is often a sign of systemic issues in the 

academe that eventually will lead to compromised student learning. 

It is not only becoming detrimental to the institution and learners but 

also to the mental and professional life of the teacher. Recognizing 

that out-of-field teaching is an established systemic reality, the 

immediate priority must be to proactively equip and empower them 

with the specialized training necessary to minimize the adverse 

impact on student learning. The research sought to determine the 

strategies utilized and the performance of non-specialized MAPEH 

teachers in order to craft a training program tailored to their needs. 

The study revealed that these educators deployed core teaching 

methods that profoundly sharpened their expertise. They were 

notably proficient at optimizing workflow, consistently maintained 

their composure, embodied self-assured commitment to their 

vocation, and voluntarily provided mentorship to students outside of 

regular class time. There is a strong, positive, and statistically 

significant relationship between their teaching strategies and their 

teaching performance. As the quality or frequency of the strategies 

used by teachers increases, their performance also tends to increase 

and vice versa.  The assessment also confirms high competence in 

facilitation, but a gap exists in coaching and training skills. Bridging 

this gap offers a direct opportunity to improve instructional efficacy. 

The proposed professional development program for non-specialized 

MAPEH teachers will substantially assist faculty and the academic 

institution in elevating overall performance and instructional quality 

within the classroom environment. This initiative supports both the 

teachers and the school 
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INTRODUCTION 

Teaching beyond one’s field of competence refers to the practice of assigning teachers to subjects 

for which they lack formal training, specialization, or credentials. This phenomenon also known as out-of-

field teaching has become increasingly common across educational systems worldwide, though its 

prevalence and management vary by context (Price et al., 2019). It typically involves teaching subjects, 

grade levels, or school types outside a teacher’s academic preparation. 

Several factors contribute to out-of-field teaching, including chronic teacher shortages, uneven 

distribution of teachers, limited financial resources, and teacher education systems that emphasize 

specialization rather than generalization. In many schools, especially smaller institutions, it is not always 

feasible to assign teachers strictly according to their field of expertise. As a result, teaching assignments are 

often based on availability rather than professional qualification, making this practice socially tolerated 

despite its challenges (Hobbs, 2020). 

This situation results in a mismatch between teachers’ academic preparation and their classroom 

responsibilities, which runs contrary to the Department of Education’s policy on proper subject 

specialization (DO 13, s. 1994). Teachers assigned outside their specialization are often compelled to adapt 

through self-study, retraining, and professional development to meet course expectations. While some 

teachers view this as a professional challenge, such assignments may also affect their confidence, sense of 

purpose, workload, and overall well-being (Montero et al., 2022; Sambe, 2020). 

International and local studies consistently show that subject-matter expertise significantly 

influences teaching effectiveness and student achievement. Teachers who lack sufficient content knowledge 

often struggle to deliver lessons effectively, leading to gaps in student learning and increased instructional 

stress (Campbell et al., 2021; Co et al., 2021). Research further indicates that misaligned teaching 

assignments negatively affect teachers’ motivation and instructional quality, ultimately compromising the 

learning experience of students (Condie et al., 2019; Cohen et al., 2018). 

 

In the Philippines, teaching misalignment is particularly prevalent in elementary and secondary 

schools, including Senior High School. Studies have shown that many teachers handle subjects unrelated 

to their specialization due to staffing constraints, violating existing DepEd guidelines and resulting in 

knowledge gaps among learners (Bilasa, 2019; Co et al., 2022). This issue has been linked to teacher 

demotivation, inadequate instruction, and poor student academic outcomes (Guiaselon et al., 2022; 

Mangubos, 2019). 

In this context, the present study sought to explore the strategies and performance of non-

specialized Music, Arts, Physical Education, and Health (MAPEH) teachers in San Antonio Elementary 

School, San Isidro Elementary School, and Silverio Elementary School. The findings served as the basis 

for crafting a targeted training program aimed at supporting teachers in addressing instructional challenges, 

enhancing teaching effectiveness, and improving student learning outcomes. Moreover, the results provided 

valuable insights for school administrators and the Department of Education on the importance of aligning 

teacher competence with subject assignments to ensure the delivery of quality education. 

 

RESEARCH PROBLEMS  

The study aimed to determine the strategies used and the performance of non-specialized  Music, 

Arts, Physical Education and Health (MAPEH) teachers in San Antonio Elementary School, San Isidro 

Elementary School and Silverio Elementary School in order to craft a training program.   

Specifically, it sought answers to the following questions: 

1. What is the assessment of non-specialized MAPEH teachers on the strategies used in teaching in 

terms of: 

1.1. time management 

1.2. academic advising and mentoring 

1.3. open to consultation and evaluation 

1.4. management of emotions 
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1.5. focus on being a teacher 

2. What is the assessment of non-specialized MAPEH teachers on their teaching performance in terms 

of: 

2.1 as classroom managers 

2.2 as a coach and trainer 

2.3 as part of ancillary task 

2.4 as a teacher-facilitator in the classroom 

2.5 as a promoter of students’ total development 

3. What is the significant relationship between the assessment of strategies used and the teaching 

performance of non-specialized MAPEH teachers? 

4. Based on the results, what is the proposed training program for non-specialized MAPEH teachers? 

 

METHODOLOGY  

Research Design 

The study employed a quantitative descriptive–correlational research design, which focused on 

describing the characteristics of the respondents and examining the relationship between the variables 

without manipulating them. This design allowed the researcher to determine the association between the 

strategies and performance of non-specialized MAPEH teachers using a survey questionnaire as the primary 

data-gathering instrument. 

The study utilized purposive sampling, involving all non-specialized MAPEH teachers from San 

Antonio Elementary School, Silverio Elementary School, and San Isidro Elementary School for School 

Year 2024–2025. Only teachers currently teaching MAPEH without specialization were included, while 

non-MAPEH and specialized MAPEH teachers were excluded. A total of 100 participants took part in the 

study, with the majority coming from San Antonio Elementary School (72%), followed by Silverio 

Elementary School (19%) and San Isidro Elementary School (9%). Data collection was conducted within 

school premises to ensure safety and ethical considerations, and no preferential treatment was given to any 

participant, including the researcher’s co-teachers. 

The study used a survey questionnaire adapted from Montesur’s (2021) research on non-specialized 

MAPEH teachers. The instrument measured two main areas: strategies used and teaching performance, 

using a four-point Likert scale ranging from very low to very high extent. Reliability testing through 

Cronbach’s alpha yielded values of 0.925 for strategies and 0.947 for teaching performance, indicating that 

the questionnaire was reliable and demonstrated strong internal consistency. 

The researcher secured approval from the division superintendent and school principals before 

conducting the study. After obtaining permission, orientations were conducted in each school to explain the 

purpose of the research and ensure voluntary participation through informed consent. The survey 

questionnaires were then distributed and completed within 30–45 minutes, with data collection lasting two 

to three weeks. Throughout the process, the researcher observed the Data Privacy Act of 2012, ensured fair 

treatment of participants, and safeguarded all data. After data retrieval, statistical analysis was conducted 

with the adviser’s guidance, leading to conclusions, recommendations, and the development of a training 

program for non-specialized MAPEH teachers. The entire research process took approximately one and a 

half years and included dissemination of findings to school administrators and teachers. 

Ethical standards were strictly observed in accordance with the Data Privacy Act of 2012. 

Participation was voluntary and commenced only after informed consent was obtained. The identities of 

the participants were kept confidential, and all collected data were securely stored and accessible only to 

the researcher. The survey was conducted within school premises to ensure safety, and all hard copies of 

the questionnaires were destroyed after submission of the final manuscript to the Graduate School Office. 

 

RESULTS AND DISCUSSION  

Assessment of Non-Specialized MAPEH Teachers on the Strategies used in Teaching 

1.1 Time Management 
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This table presents the assessment of non-specialized MAPEH teachers on the strategies used in 

teaching in terms of time management. 

 

Table 3 

Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching in terms of Time 

Management 

Description Mean Interpretation 

1. Establish objectives and plan my class in advance. 3.59 very high 

extent 

2. Plan and prioritize my lessons to meet the daily goals in my 

lesson. 

3.59 very high 

extent 

3. Use differentiated instruction in all MAPEH teaching 

components. 

3.42 very high 

extent 

4. Make the most of the time I have to teach my lesson. 3.51 very high 

extent 

5. Have the lesson ready in advance. 3.43 very high 

extent 

Grand Mean 3.51 very high 

extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

The findings revealed a grand mean of 3.51, interpreted as a very high extent, indicating that non-

specialized MAPEH teachers consistently applied time management strategies in their teaching. Teachers 

demonstrated strong planning and goal-setting skills, as reflected in the highest mean (3.59), showing that 

they established objectives and prepared lessons in advance to meet daily instructional goals. These results 

suggest that effective time management enabled teachers to deliver organized and structured instruction 

despite not being specialized in MAPEH. However, the lowest mean (3.42) was observed in the use of 

differentiated instruction, indicating that while teachers managed their time well, addressing diverse learner 

needs remained challenging and may require additional training and support. 

These findings are supported by related studies emphasizing time management as a key coping 

strategy for non-specialized teachers. Basalan et al. (2024) identified time management as the most effective 

coping mechanism among non-specialized MAPEH teachers, while Zhou (2018) and Campbell et al. (2021) 

highlighted its role in managing heavy workloads and maintaining instructional effectiveness. Further, 

Condie et al. (2019) and Co et al. (2021) noted that proper time management helps non-specialized teachers 

allocate equal attention to all subject areas, preventing overemphasis on more familiar topics and ensuring 

balanced instruction across the curriculum. 

 

1.2 Academic Advising and Mentoring 

This table presents the assessment of non-specialized MAPEH teachers on the strategies used in 

teaching in terms of academic advising and mentoring. 

 

 

 

 

Table 4 

Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching in terms of Academic 

Advising and Monitoring 

Description Mean Interpretation 

6. I usually ask my head teacher to come to my class and 

listen. 

2.72 

high extent 
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7. To enhance my professional and personal development 

as a MAPEH teacher, I follow the advice of my mentor. 

3.62 

very high extent 

8. Engage in cooperative dialogue with my fellow 

educators. 

3.42 

very high extent 

9. Discuss my plan for the issue that I don't fully 

understand with my mentors and colleagues. 

3.37 

very high extent 

10. Give myself permission to follow my mentor's advice 

in order to improve my MAPEH teaching techniques. 

3.54 

very high extent 

Grand Mean 3.33 very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 

The grand mean is 3.33 interpreted as very high extent.  This means that non-specialized MAPEH 

use academic advising and mentoring strategies which are integrated in their teaching. 

 The highest mean is found in statement 7, at 3.62 with very high extent.  In order to enhance their 

professional and personal development, they follow the advice of their mentor.  Teachers trust the guidance 

of their mentors.  They also believe that through mentoring, their pedagogical skills will be enhanced.  Thus, 

continuous learning is enhanced. 

 The lowest mean is found in statement 6, a mean of 2.72 interpreted as high extent.  Teachers 

believe in the importance of mentoring. However; they hardly seek classroom observation from their head 

teachers.  This may probably be due to time constraints or limited time for classroom visits among the head 

teachers or principal.  Thus, there is a need to enhance the practice of inviting head teachers for classroom 

observations not only during class observation periods.  They can invite head teachers to provide more 

constructive feedback, as a mechanism for improvement. 

 

1.3 Open Consultation and Evaluation 

This table presents the assessment of non-specialized MAPEH teachers on the strategies used in 

teaching in terms of open consultation and evaluation. 

Table 5 

Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching in terms of Open 

Consultation and Evaluation 

Description Mean Interpretation 

11. Give my upcoming decision a lot of thinking. 3.34 very high extent 

12. Seek advice from my peers on how to properly address the 

issue I ran into when instructing MAPEH. 

 

3.40 very high extent 

13. I do not react at once to my students' issues or problems. 2.80 high extent 

14. Use the tactic that my other educators recommended. 3.24 high extent 

15. At the conclusion of the lesson, let my students assess my 

instruction. 

 

3.20 high extent 

Grand Mean 3.20 high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 

 The grand mean is 3.20 interpreted as high extent.  This means that the teachers employ open 

consultation and evaluation strategies to a high extent.  They value consultation and feedback with their co-

teachers.   

 The highest mean is 3.40 found in statement 12.  They seek advice from their peers on how to 

address the issue they ran into when instructing MAPEH.  This shows that peer consultation is the most 

preferred strategy as the teachers’ value collaboration with peers especially in problem-solving especially 
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in challenges related to teaching. 

 The lowest mean is found in statement 13, with 2.80.  The teachers do not react at once to the 

students’ issues or problems.  This means that teachers’ delay in response to students’ issues is only 

moderate which means that teachers react immediately instead of analyzing the situation first.  There is a 

need to develop the teachers’ responsiveness to certain situations that require their immediate response.   

 

1.4 Management of Emotions  

This table presents the assessment of non-specialized MAPEH teachers on the strategies used in 

teaching in terms of management of emotions. 

 

Table 6 

Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching in terms of 

Management of Emotions 

Description Mean Interpretation 

16. Be as tolerant as possible in my line of work. 3.52 very high 

extent 

17. Make time for activities that help me unwind. 3.41 very high 

extent 

18. Make time to engage in small talk with my loved ones to 

reduce tension. 

 

3.45 

very high 

extent 

19. Maintain self-control when under excessive stress. 3.49 very high 

extent 

20. Communicate my issues to my peers and avoid losing my 

temper. 

3.42 very high 

extent 

Grand Mean 3.46 very high 

extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 The grand mean is 3.46 with an interpretation of very high extent. All the statements also have an 

interpretation of very high extent. This means that non-specialized MAPEH teachers’ high practice 

emotional management strategies.  They know that they should handle their emotions well so they can be 

more effective as teachers. A positive learning environment is also enhanced. 

 The highest mean is 3.52 which can be found in statement 16.  They practice as much as possible 

as teachers.  They highly practice tolerance together with a high level of patience which they believe are 

important in teaching MAPEH since it involves a lot of varied activities, group works among the students.  

They should be calm in handling these activities especially when there are student conflicts or 

misunderstandings in group activities. 

 The lowest mean is 3.41 found in statement 17.  The teachers take time for activities that can help 

them unwind or relax.  The lowest mean reveals that there are still teachers who still do not engage much 

in relaxation activities.  This is needed to sustain their calmness in stressful situations in the classroom.   

 

1.5 Focus on Being a Teacher 

This table presents the assessment of non-specialized MAPEH teachers on the strategies used in 

teaching in terms of focus on being a teacher. 

 

Table 7 

Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching in terms of Focus on 

Being a Teacher 

Description Mean Interpretation 

22. Able to teach MAPEH with confidence. I have the ability  very high extent 
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to have a beneficial physical, mental, emotional, and spiritual 

impact on my students. 

 

3.30 

23. I am happy with the outcome of my students' work. 3.53 very high extent 

24. Able to carry out the exercises used to teach the four 

MAPEH components. 

 

3.26 very high extent 

25. I am confident that the methods I employ to teach MAPEH 

work. 

3.26 

very high extent 

Grand Mean 3.36 very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 

The grand mean is 3.36 interpreted as very high extent.  All the statements also have an 

interpretation of very high extent.  The teachers are highly focused on their role as teachers.  They are 

confident on their abilities, believing that they can positively contribute to student outcomes.  They can also 

integrate the different aspects of teaching practices such as physical, mental, emotional and spiritual which 

speak of a holistic approach to MAPEH education. 

The highest mean is 3.53 found in statement 23.  The teachers are happy with the outcome of the 

students’ work.  This reveals that the teachers find satisfaction from the achievements of their students.  

This implies that the teachers have a sense of fulfillment in their role as a teacher.  They feel their impact 

on the learners which can further motivate them to enhance their teaching strategies. 

The lowest mean is 3.26 found in statements 24 and 25.  They are able to carry out the exercises 

used to teach the four MAPEH components and are confident on the methods they employ to teach MAPEH.  

The lower mean reflects the need for teachers to be trained on how to more confidently apply the teaching 

exercises based on the different MAPEH components. 

 

Summary of Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching  

This table presents the summary of assessment of non-specialized MAPEH teachers on the 

strategies used in teaching. 

 

Table 8 

 Summary of Assessment of Non-Specialized MAPEH Teachers on the Strategies Used in Teaching  

Description Mean Interpretation 

1.  time management 3.51 very high extent 

2.  academic advising and mentoring 3.33 very high extent 

3.  open to consultation and evaluation 3.20 high extent 

4.  management of emotions 3.46 very high extent 

5.  focus on being a teacher 3.36 very high extent 

Overall Mean 3.37 Very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-
1.75 
 

 

 

 

The overall mean score of 3.37 is interpreted as very high extent.  The teachers practice effective 

teaching strategies even though they are non-specialized MAPEH teachers.  Among these strategies, time 

management has the highest mean with 3.51.  Teachers are able to organize their lessons and plan their 

activities that will maximize time with each of the MAPEH component. 

The lowest mean is 3.20 which pertains to open to consultation and evaluation.  There is a need to 
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cultivate feedback mechanism and peer consultation among teachers.  Teachers are encouraged to get 

feedback not only from peers but also mentors and students to further improve their teaching practices. 

 

Assessment of Non-specialized MAPEH Teachers on their Teaching Performance 

 

2.1 As Classroom Manager 

This table presents the assessment of non-specialized MAPEH teachers on their teaching 

performance in terms of being a classroom manager.    

 

Table 9 

Assessment of Non-Specialized MAPEH Teachers on their Teaching Performance as a Classroom Manager 

Description Mean Interpretation 

1. Establish rules and regulations in the classroom. I make sure 

they understand them and remind them of them by outlining the 

penalties in detail and reviewing the rules and regulations from 

time to time. 

 

 

3.62 

very high extent 

2. Establish procedures, particularly for outdoor physical 

education class activities, such as entering the gym or play area, 

retrieving and returning all equipment, and before, during, and 

after sports or activities to prevent needless mishaps. 

 

 

 

3.32 very high extent 

3. Verbally reinforce the class's progress. 3.35 very high extent 

4. Conduct health background interviews with parents and 

students and maintain complete student data for future use. 

 

3.24 high extent 

5. During the class period, efficiently plan and allot the maximum 

amount of time for each MAPEH component. 

 

3.43 very high extent 

Grand Mean 3.39 very high extent 

 Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 

 The grand mean is 3.39 interpreted as very high extent.  All the statements have an interpretation 

of very high extent except for statement 3, which as the lowest mean.  This means that the teachers have 

high classroom management skills which is also reflected in their management of different activities even 

outside the classroom. 

 The highest mean is in statement 1 with 3.62.  They can establish rules and regulations in the 

classroom.  This means that teachers know how to manage their classroom very well, can communicate and 

implement classroom rules and regulations for students to follow.  They know how to maintain discipline 

and also manage learning time. 

 The lowest mean is 3.24 found in statement 4 which is interpreted as high extent.  Teachers conduct 

background interviews with parents and students and maintain complete student data for future use.  This 

lower mean shows that teachers must be more trained how to document students’ health information which 

is needed for specific MAPEH components such as physical education.  This can prevent accidents and 

exposure of students to risky activities.  Additionally, the teachers can find activities that are suitable for 

students’ needs. 

 

2.2 As a Coach and Trainer 

This table presents the assessment of non-specialized MAPEH teachers on their teaching 

performance in terms of being coach and trainer.   

  

Table 10 

Assessment of Non-Specialized MAPEH Teachers on their Teaching Performance as Coach and Trainer 
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Description Mean Interpretation 

6. Participate in seminars related to the sport I am responsible 

for coaching or managing. 

3.10 

high extent 

7. Able to coach and train my athletes or pupils. 2.91 high extent 

8. Establish proximity control and training regimens for the 

players to adhere to in order to curb unwanted behavior, 

particularly during practice and competition. 

2.91 

high extent 

9. Instruct players and students in techniques and exercises 

that they can use in everyday situations and even outside of 

competition. 

3.05 

high extent 

10. Encourage my players and pupils to participate and to win 

the competition. 

3.20 

high extent 

Grand Mean 3.03 high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

  

The grand mean is 3.03 interpreted as high extent.  All the statements have an interpretation of high 

extent.  This means that the teachers are performing their role as coach and trainer well, there is still a need 

to improve in this aspect so as to reach the very high extent level. 

 The highest mean is 3.20 found in statement 10.  The teachers encourage the students/players to 

win in the competition.  The teachers are effective in motivating the students to participate in competitions.  

Their participation helps in developing a competitive spirit and camaraderie among the students. 

 The lowest mean is 2.91 found in statements 7 and 8.  The teachers are able to coach and train the 

athletes.  They establish proximity control and training regimens for the players to adhere to in order to 

curb unwanted behavior.  These are the areas that the teachers need to improve on.  They need more training 

in order to develop their coaching techniques and to handle actual coaching responsibilities. 

 

2.3 As Part of Ancillary Task 

This table presents the assessment of non-specialized MAPEH teachers on their teaching 

performance in terms of being part of ancillary task.    

 

Table 11 

Assessment of Non-Specialized MAPEH Teachers on their Teaching Performance as Part of Ancillary Task 

Description Mean Interpretation 

11. Dedicated to my work even while I wasn't in class. 3.44 very high extent 

12. Arrange my timetable to prevent conflicts. 3.55 very high extent 

13. Able to turn in reports on time or early. 3.54 very high extent 

14. Accept all tasks given to me, including coordinator, project 

manager, and non-teaching-related tasks. 

3.21 

high extent 

15. I received a performance rating that was extremely 

satisfactory. 

3.17 

high extent 

Grand Mean 3.38 very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

  

The grand mean is 3.38 interpreted as very high extent.  Statements 11, 12, and 13 have an 

interpretation of very high extent while statements 14 and 15 have an interpretation of high extent.  With a 

grand mean interpretation of very high extent, this means that the teachers show full dedication even going 

beyond their classroom duties and work for the improvement of school operations. 
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 The highest mean is found in statement 12, with 3.55.  The teachers can arrange their timetables to 

prevent conflicts in schedule.  This collaborates with their time management strategies.  They properly 

manage their time as they handle both their teaching and ancillary duties well. 

The lowest mean is found in statement 15 with 3.17.  Teachers receive a performance rating that 

was extremely satisfactory.  Since this is the lowest, this means that there are still some teachers who do 

not consistently receive very high-performance ratings.  There still a need to improve in terms of 

documentation and execution of tasks.   

2.4 As a Teacher-Facilitator in the Classroom 

This table presents the assessment of non-specialized MAPEH teachers on their teaching 

performance in terms of being a teacher-facilitator in the classroom.   

  

Table 12 

Assessment of Non-Specialized MAPEH Teachers on their Teaching Performance as Teacher-Facilitator 

in the Classroom 

Description Mean Interpretation 

16.  I prepare the lessons in MAPEH in accordance with the 

curriculum. 

 

3.70 very high extent 

17.  I use strategies that can make my students more engaged 3.64 very high extent 

18.  I strive to look materials that can help in teaching 

MAPEH especially the areas that are not very familiar to me. 

 

3.48 very high extent 

19.  I use strategies that help in meeting the different needs of 

the students. 

 

3.43 very high extent 

20.  I always make the most of delivering the lessons even 

though they are not my specialization. 

 

3.49 very high extent 

Grand Mean 3.55 very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

  

The grand mean is 3.55 interpreted as very high extent.    All the statements are also interpreted as 

very high extent.  This means that non-specialized MAPEH teachers can facilitate the class very well.  They 

can use different teaching strategies that can cater to the different needs of the students. 

 The highest mean is 3.70 found in statement 16.  They can prepare the lessons in MAPEH according 

to the curriculum.  This means that their best performance as facilitator can be found in the preparation of 

lessons which are aligned in the curriculum.  This displays their commitment to the effective delivery of 

the lessons. 

 The lowest mean is 3.43 found in statement 19.  The teachers use strategies that help in meeting 

the different needs of the students.  Even though, it is still interpreted as very high extent, this is the lowest 

mean which means that differentiated instruction to meet the varied needs of the learners remains a 

challenge and an area that the school should look into when it comes to the non-specialized MAPEH 

teachers.  Various approaches should be used to meet the students’ diverse needs aside from the fact that 

MAPEH as a subject has various components. 

 

 

  

2.5 As a Promoter of Students’ Total Development 

This table presents the assessment of non-specialized MAPEH teachers on their teaching 

performance in terms of being a promoter of students’ total development.   

 

Table 13 

Assessment of Non-Specialized MAPEH Teachers on their Teaching Performance as Promoter of Students’ 
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Total Development 

Description Mean Interpretation 

21.  In the areas of music, the arts, physical education, and health, 

I encourage pupils to find and develop their musical and artistic 

skills. 

 

3.43 

very high extent 

22. Through my own actions and practices, I encourage others to 

adopt a lifestyle that is both balanced and healthy. 

 

3.40 very high extent 

23. Honesty, discipline, and fairness are some of the positive traits 

that I demonstrate to others. 

 

3.62 very high extent 

24. The participation of students in activities that promote both 

personal and social growth is something that I want to encourage. 

 

 

3.66 very high extent 

25. When it comes to fostering the overall development of my 

students, I demonstrate both passion and commitment. 

 

3.59 very high extent 

Grand Mean 3.54 very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 The grand mean is 3.54 interpreted as very high extent.  All the indicators have an interpretation of 

very high extent   This means that non-specialized MAPEH teachers promote the total development of the 

students.  The teachers are not only facilitators of knowledge but they are also role models and motivators 

of students. 

 The highest mean is 3.66 found in statement 24.  The participation of students in activities that 

promote both personal and social growth is something teachers encourage.    This demonstrates the 

commitment of the teachers to promote the holistic development of the students.   

 The lowest mean is 3.40 which is found in statement 22.  Through their own actions and practices, 

the teachers encourage others to adopt a lifestyle that is both balanced and healthy.  This is the lowest 

indicator of teaching performance.  While the teachers are considered role models, there is still a need to 

demonstrate a healthy lifestyle for the learners.  The school can have some wellness programs for the 

teachers so that they can fit well as role models have a visible balanced lifestyle. 

  

 This table presents the summary of teaching performance indicators of non-specialized MAPEH 

teachers. 

Table 14 

Summary of Teaching Performance of Non-Specialized MAPEH Teachers 

Description Mean Interpretation 

1.  as classroom managers 3.39 very high extent 

2.  as a coach and trainer 3.03 high extent 

3.  as part of my ancillary task 3.38 very high extent 

4.  as a teacher-facilitator in the classroom 3.55 very high extent 

5.  promoter of students' total development 3.54 very high extent 

Overall Mean 3.38 very high extent 

Legend:  Very high extent 3.26-4.00; High extent 2.51-3.25; Low extent 1.76-2.50; Very low extent 1.00-

1.75 

 

 The overall mean is 3.38 interpreted as very high extent.  The teachers perform their teaching 

responsibilities to a very high extent.  Although they are non-specialized MAPEH teachers, they were 

able to demonstrate good performance in classroom management, facilitation, ancillary tasks and 

promoter of students’ holistic development. 
 The highest mean is 3.55 found in indicator 4, as teacher-facilitator in the classroom followed 
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closely by promoting students’ total development with a mean of 3.54 and classroom management with a 

mean of 3. 39. The teachers are effective as teacher-facilitator in the classroom.  Through their various 

strategies, they can make the students engage in the lesson.  They can deliver and facilitate the lesson well. 

 The lowest mean is 3.03 found in indicator 2, as a coach and trainer.  This is the only indicator with 

a high extent.  Coaching and training require the teachers to be more skilled in training especially sports 

activities.  They should also be well-versed in managing sports competitions. Teachers may lack some skills 

on this aspect and therefore may need capacity-building workshops and seminars.   

 Overall, the non-specialized MAPEH teachers are competent and further hone their potentials with 

additional training and support from the school. 

Significant Relationship between the Assessment of Strategies used and the Teaching Performance 

of Non-Specialized MAPEH Teachers 

This table presents the significant relationship between the assessment of strategies used and the 

teaching performance of non-specialized MAPEH teachers.    

 

Table 15 

Significant Relationship between the Assessment of Strategies Used and the Teaching Performance of Non-

Specialized MAPEH Teachers 

    strategies teaching performance Decision H0 Interpretation 

strategies Pearson 

Correlation 

1 .774** 

    

  Sig. (2-

tailed) 

  0.000 

reject significant 

  N 100 100     

Significant at 0.01 

  

The Pearson r value of 0.774 (sig. at 0.000<0.01 significance level) means that there is a significant 

relationship between teaching strategies and teaching performance of non-specialized MAPEH teachers.  

The null hypothesis is rejected. 

 In terms of strength, there is moderately high positive relationship between teaching strategies and 

teaching performance of non-specialized MAPEH teachers.  When teachers extensively use these strategies, 

their performance in classroom management, facilitation, coaching, ancillary tasks and promoter of student 

development also increases. 

  

Proposed Training Program for Non-Specialized MAPEH teachers 
Based on the results, the HIGH (Holistic Instructional Growth and Healthy) Training Program was 

developed for non-specialized MAPEH teachers. 
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CONCLUSION  

Based on the results, the following conclusions are drawn from the study: 

1. Non-specialized MAPEH teachers strongly utilize several key instructional strategies. Four out of 

the five strategies measured strategies—time management, management of emotions, focus on 

being a teacher, and academic advising and mentoring—are practiced to a very high extent. This 

points to that non-specialized MAPEH teachers are exceptionally proficient in efficiently 

organizing their time, maintaining emotional composure, confidently committing to their 

professional role, and actively supporting students outside of formal instruction. 

The fifth strategy, being open to consultation and evaluation, is widely practiced to a high 

extent. While still a strength, in comparison to the other examined strategy,  this indicates that, 

obtaining and utilizing input from co-teachers and employing evaluation methods is practiced with 

less intensity or consistency. Overall, the statistics indicate a highly skilled and professionally 

motivated faculty that excels in organizational and emotional self-management. 

2. The performance assessment of non-specialized MAPEH teachers demonstrate a high degree of 

competency, particularly in their roles as facilitators and in promoting holistic student development. 

They excel in classroom management and ancillary tasks, contributing significantly to the 

educational environment. However, there is a noted need for focused professional development in 

coaching and training skills, suggesting an opportunity to improve their teaching effectiveness. 

3. Strong statistical evidence of a significant, positive relationship between the teaching strategies 

used and the resulting teaching performance of non-specialized MAPEH teachers is provided by 

the study that shows that higher levels of teaching performance are directly correlated with more 

effective use of teaching strategies. It emphasizes how these educators' strategic decisions have a 

significant impact and predict how well they will perform in the classroom and in other related 

professional responsibilities. 

4. The proposed training program for non-specialized MAPEH teachers can further assist teachers 

and the school in enhancing their overall performance in the classroom.  

RECOMMENDATIONS 

 Based from the conclusions of the study, the following recommendations are proposed: 

1. It is recommended that the institution should immediately implement specialized training programs 

focused on advanced coaching techniques and practical skills for managing efficiently training 

duties and responsibilities, and incorporating best practices in sports, health, or cultural training to 

ensure immediate and significant performance gains. 

2. The school should support, formalize and incentivize structured peer-to-peer or co-teacher 

consultation and feedback cycles. This program will further intensify the use of consultation, a 

strong but less intensely practiced strategy, ensuring the systematic application of best practices 

across the faculty. 

3. Given the high level of relationship between teaching performance and effective use of teaching 

strategies, the school ought to establish an internal knowledge-sharing program. To maximize 

performance across all responsibilities, encourage the seasoned non-specialized MAPEH teachers 

to guide colleagues in sharing and applying their successful organizational and emotional self-

management strategies to areas that require development, like administrative execution or coaching 

preparation. 

4. The proposed training program for non-specialized MAPEH teachers is recommended. 
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