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ABSTRACT RESEARCH ARTICLE

This study introduces an onboarding model designed to enhance the instructional readiness of
beginning teachers. Employing a development research approach guided by the ADDIE model, the
research evaluated the model across five key indicators: objectives, content, topic presentation,
activities, and overall usefulness. Participants included HRLD focal persons, school heads, and
beginning teachers from the southern districts of Eastern Samar Division. Results indicated high
acceptability for the model, with objectives (4.29), content (4.39), and activities (4.19) rated as
essential. Topic presentation (4.47) and model usefulness (4.64) were deemed relevant and
acceptable. An overall grand mean score of 4.40 signifies strong satisfaction and effectiveness in
integrating new teachers. The enhanced onboarding model is recommended for full implementation,
with suggestions for the Department of Education to adopt and enhance the program, allocate
adequate resources, and conduct a longitudinal study to assess its long-term impact on teacher
performance and retention.

KEYWORDS: IPBT, On-boarding Model, Induction Program, Beginning Teachers, Topic
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INTRODUCTION

A teacher’s knowledge and professional competency are critical factors that directly influence the teaching-
learning process. Teachers with strong subject matter knowledge can explain complex concepts effectively,
making learning engaging and meaningful, while pedagogical skills enable them to implement strategies that
foster a supportive and productive classroom environment (Akyeampong, 2022; Shah, 2023). Professional
competencies, including instructional design, classroom management, and student engagement, are essential for
ensuring that classes are well-organized, interactive, and conducive to student learning.

However, beginning teachers often face significant challenges in demonstrating these competencies in real
classroom settings. Studies reveal that novice teachers frequently encounter difficulties with classroom
management, insufficient pre-service preparation, and limited support from colleagues and administrators,
which affect their confidence and performance (Abdurrahman, 2016; Han, 2023; Wu, 2018; Ren, 2016). These
challenges are exacerbated by teacher shortages in many regions, limiting opportunities for mentorship and
guidance for new educators.
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To address these issues, the Department of Education in the Philippines has institutionalized the Induction
Program for Beginning Teachers (IPBT), as mandated by NEAP DM-OUHROD 1372, S. 2023, and DepEd
Order 43, s. 2017. The program aims to enhance teachers’ Knowledge, Skills, Attitudes, and Values (KSAVS),
aligning professional competencies with educational objectives. Despite its goals, studies have identified gaps in
the program’s implementation, including limited time, insufficient resources, lack of mentoring, inadequate
monitoring, and challenges in providing consistent support to beginning teachers (Anino & Chieng, 2024).

These concerns underscore the need to contextualize and redesign the induction program to ensure its
effectiveness. A tailored approach can address the specific needs of beginning teachers, strengthen their
transition from theoretical training to practical classroom application, and improve overall teacher performance.
This study, therefore, aims to develop, validate, and determine the acceptability of a contextualized onboarding
program for beginning teachers, providing evidence-based recommendations to enhance the IPBT not only in
Eastern Samar but across the Philippines.

1.1 Research Objectives

This study aimed to achieve the following objectives:
e To develop a contextualized onboarding model for the Induction Program for Beginning Teachers
(IPBT).
e To determine the level of validity and acceptability of the contextualized onboarding program to
experts, school heads, and beginning teachers in terms of:
o Objectives of the model
Content of the model
Presentation of the topics
Model activities
Usefulness of the model

O O O O

1.2 Research Gap

Beginning teachers and teacher induction programs have been extensively discussed in educational research,
particularly in relation to instructional competence, classroom management, mentorship, and professional
development. Studies by Barnes and Smagorinsky (2016) emphasize that the transition from pre-service
preparation to actual classroom teaching is often marked by tension between theoretical knowledge and the
practical demands of teaching. Similarly, Ingersoll and Strong (2011), Taher et al. (2022), and Dee and Wyckoff
(2015) highlight that novice teachers commonly experience difficulties in classroom management, lesson
planning, assessment, and instructional delivery, all of which may hinder their professional growth. In response
to these concerns, Han (2023), Mansfield and Gu (2019), and Beagle (2020) underscore the value of induction
programs and mentorship in supporting beginning teachers during their early years in the profession. In the
Philippine context, Anino and Chieng (2024) and Araneta (2021) further reveal that while the Induction
Program for Beginning Teachers (IPBT) is intended to strengthen teachers’ competencies, its implementation is
often constrained by limited resources, inadequate support, and contextual challenges in schools.

Despite these contributions, the literature reveals that many existing studies focus primarily on the challenges,
experiences, and perceived effectiveness of induction and mentoring programs rather than on the systematic
development and validation of a contextualized onboarding model specifically designed for beginning teachers.
Moreover, while previous studies have documented implementation issues and support needs, there remains
limited empirical research that develops an intervention-based model grounded in the actual context of
beginning teachers in the Philippine public school system, particularly in the Division of Eastern Samar. This
gap highlights the need for a localized and validated onboarding model that is responsive to the realities, needs,
and competencies of novice teachers and that can serve as a practical basis for strengthening the implementation
of the IPBT.

2. Literature Review

The transition from pre-service training to full professional teaching is a critical period for beginning teachers,
often referred to as newbie, novice, or neophyte teachers. According to Smagorinsky et al. (2015), this phase
involves navigating the complex demands of lesson planning, classroom management, student assessment, and
instructional delivery, while reconciling the theoretical knowledge acquired during teacher preparation with the
practical realities of the classroom. Barnes and Smagorinsky (2016) emphasized that such a transition can create
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cognitive dissonance, as new teachers strive to develop their own conception of effective instruction in a
professional setting.

Competence is a key determinant of a newbie teacher’s ability to provide meaningful learning experiences.
Asirit, Hua, and Mendoza (2022) asserted that pedagogical competencies enable teachers to organize, structure,
and guide classroom interactions effectively. Similarly, Bartell et al. (2018) highlighted that instructional
competence forms the foundation for developing appropriate teaching strategies and models, which are essential
for supporting student learning outcomes. Teachers with strong professional competencies are better positioned
to implement engaging lessons, assess student performance accurately, and foster a positive classroom
environment.

Despite the emphasis on competency, beginning teachers encounter numerous challenges that can hinder their
professional growth. Classroom management remains a central difficulty, as novice educators often struggle to
establish authority, maintain discipline, and facilitate student participation (Ingersoll & Strong, 2011; Yousef,
Qadhi, & Du, 2021). Furthermore, lesson planning and delivery pose additional challenges, as novice teachers
may lack the skills to differentiate instruction, develop appropriate assessments, and connect classroom
activities to curriculum standards (Taher et al., 2022).

Professional development and induction programs play a crucial role in addressing these challenges. Teacher
induction programs (TIPs) provide mentorship, guidance, and structured support, helping beginning teachers
transition more effectively into the profession (Han, 2023; Porter & Thompson, 2022). According to Mansfield
and Gu (2019), induction programs serve as a bridge between pre-service preparation and ongoing professional
development, promoting the acquisition of classroom skills, pedagogical knowledge, and professional attitudes.
Beagle (2020) further noted that well-designed induction programs can reduce teacher attrition by supporting
novice teachers in the early years of their careers.

In the Philippine context, the Department of Education’s Induction Program for Beginning Teachers (IPBT)
aligns teachers’ professional competencies with the objectives of the teaching profession (DepEd Order 43, s.
2017). The IPBT seeks to enhance teachers’ Knowledge, Skills, Attitudes, and Values (KSAVs), which
correspond to the core competencies required for effective instruction. Research, however, suggests that
challenges remain in its implementation. Anino and Chieng (2024) reported that school heads often face
constraints such as limited time, inadequate resources, insufficient teacher readiness, and lack of continuous
guidance during the IPBT process. Araneta (2021) similarly highlighted gaps in administrative support, financial
assistance, and teaching materials, which may limit the effectiveness of induction programs in developing
novice teachers’ competencies.

Mentorship is another critical component of induction programs. Management Mentors (2015) described
mentorship as a professional relationship in which experienced teachers guide novices in acquiring essential
skills and knowledge. Studies indicate that effective mentorship fosters professional growth, builds confidence,
and facilitates the practical application of pedagogical knowledge (Bilbao et al., 2013; Romano & Gibson,
2018). Lopez (2015) also emphasized that mentorship, combined with targeted professional development,
contributes to improved instructional strategies and classroom performance among beginning teachers.

Despite these supports, literature consistently notes that many new teachers feel unprepared for the realities of
classroom practice. Dee and Wyckoff (2015) found that novice teachers often report gaps in lesson planning,
classroom management, and student assessment, reflecting the need for structured induction and continuous
professional development. Similarly, Chaaban, Cheng, and Szeto (2021) highlighted that induction programs,
when well-implemented, can improve teacher preparedness, reduce attrition, and strengthen instructional
competence.

The reviewed literature collectively underscores that the successful development of beginning teachers’
competencies depends on comprehensive induction programs, mentorship, and ongoing professional support.
Both international and local studies indicate that teacher preparation alone is insufficient; structured induction
and guidance are necessary to help novice teachers navigate the challenges of classroom practice. Furthermore,
administrative support, adequate resources, and sustained professional development are pivotal in ensuring that
newbie teachers acquire the competencies needed to deliver effective instruction.

While the IPBT has made significant strides in providing support to novice teachers in the Philippines, gaps
remain in program design, implementation, and contextual relevance. These findings highlight the need for
further investigation into the development, validation, and acceptability of contextualized induction programs
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that can enhance the pedagogical competencies of beginning teachers and support their transition into the
teaching profession.

3. Research Methodology

This study employed a design and development research approach using the ADDIE (Analysis, Design,
Development, Implementation, Evaluation) model to create a contextualized onboarding model for the Induction
Program for Beginning Teachers (IPBT). The study was conducted in ten districts of the Eastern Samar
Division, which have historically received beginning teachers under the IPBT. Purposive sampling was utilized
to select respondents who could provide the most relevant information, including the researcher and her adviser
for the benchmark test, a panel of experts comprising HRLD focal points, master teachers, and school heads for
the pilot test, and ten beginning teachers per district for the final test. Respondents met specific criteria,
including being regular permanent elementary teachers with zero to three years of experience, IPBT recipients,
practicing teachers not designated as school heads, and willing participants. Data were collected through an
evaluation questionnaire adapted from Torrefranca (2017) and Salcedo (2016) using a five-point Likert scale,
with modifications and expert suggestions incorporated to ensure validity and alignment with the study’s
objectives. The onboarding model was developed following the 4D Development Model of Thiagarajan (1974),
which includes the stages of Define (needs analysis), Design (preparation of criterion-referenced tests, media
selection, format selection, and initial design), Develop (expert appraisal and developmental testing), and
Disseminate (packaging, diffusion, and adoption). Data analysis employed descriptive statistics such as
frequency, percentage, and mean to interpret evaluation ratings from the benchmark, pilot, and final tests, while
textual interpretation was used for qualitative feedback. Ethical considerations were strictly observed through
informed consent, voluntary participation, confidentiality, and anonymity of respondents, and all collected data
were used solely for research purposes.

4. Analysis and Discussion
Design and Development of On-Boarding Orientation Model Novice Teachers

The On-Boarding Orientation Model for Novice Teachers was designed to help beginning teachers develop the
essential competencies required for effective teaching. The model clearly states its objectives and expected
learning outcomes for participants and incorporates a series of structured activities aimed at enhancing
instructional competence. Its development and validation involved a teacher-expert group consisting of five
HRLD focal points per district, five master teachers serving as mentors, five school heads, and 59 novice
teachers from the Southern districts of Eastern Samar Division. This group participated in piloting and
evaluating the model, with benchmark rating tests aligned to the same validation criteria used by both the
developer and the experts.

Objectives of the On-Boarding Orientation Model for Novice Teachers.
Table 1 illustrates the level of acceptability of the on-boarding model for the induction program of the
beginning teachers as perceived and reviewed by the respondents.

Table 1
Acceptability Level of the On-Boarding Orientation Model Novice Teachers as to the Objectives

Objectives Bench Pilot Combined Description Interpretation
Mark  Test Mean

1. The objectives of the model are

clearly stated and is based on the  4.00 4.67 4.34 ng:g\r/]gt A;Lgr:?tl)le
aim of the IPBT. P
2. The objectives are well- . .
planned, formulated, and 4.00 4.44 4.22 Highly Highly
; Relevant Acceptable

organized.
3. The objectives stated are . .
specific, measurable, and 4.00 4.67 4.33 Highly Highly

: Relevant Acceptable
attainable.
4. The objectives are relevant to Hiahl Hiahl
the content of the contextualized  4.00 4.61 4.30 ghly gnly
model. Relevant Acceptable
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5. The objectives take into Highly Highly

account the needs of the users. 4.00 4.46 4.23 Relevant Acceptable
Total Highly Highly
417 4.40 4.29 Relevant Acceptable

For a detailed examination of findings, the results from both the teacher-expert group and the researcher, serving
as the developer of the on-boarding model for the induction program of the beginning teachers, converged on
the assessment of objectives as the primary criterion for validation. The overall mean, depicted in Table 1 and
interpreted as highly relevant and highly acceptable with a score of 4.29, indicated that the on-boarding model
for the induction program of the beginning teachers had well-defined goals and is expressed in a structured,
explicit, quantifiable, and achievable manner.

The majority concurred that the objectives were meticulously planned, formulated, organized, and
relevant to the on-boarding model. This finding suggests that the respondents showed a high level of acceptance
of the on-boarding model for the induction program of the beginning teachers. Carpenter (2023) disclosed that
the objectives of an on-boarding model are to integrate new employees (novice teachers) into the organization,
ensuring they become productive, engaged, and successful members of the team.

Table 2
Distribution of the Respondents’ Evaluation of the Developed On-Boarding Orientation Model Novice
Teachers as to the Objectives

Characteristics Frequency Percentage
Highly Acceptable 66 76.74%
Acceptable 16 23.26%
Moderately Acceptable 0 0.00%

Less Acceptable 0 0.00%

Not Acceptable 0 0.00%
Total 86 100.00%

Meanwhile, as reflected in Table 2, the data show that the majority of the respondents, or 66 (76.74%),
manifested a high level of acceptability towards the model based on the evaluation they made in terms of its
objects. This means that the objectives of the model are aligned with the development of the skills that they need
to exhibit as education practitioners. This significant finding on the high acceptance of the onboarding model's
evaluation by newly hired teachers, in terms of its objectives, suggests the program likely achieved its goals.
Hence, the study further implies that setting achievable objectives is crucial for success in programs developed
for beginning teachers, as research consistently demonstrates that realistic goals lead to increased motivation,
focus, and ultimately, better performance.

Content of the On-Boarding Orientation Model for Novice Teachers.
Table 3 presents the acceptability level of the content of the on-boarding model for the induction
program of beginning teachers.

Table 3
Acceptability Level of the On-Boarding Orientation Model Novice Teachers as to the Content
Content Bench Pilot Combined Description Interpretation
Mark Test Mean
1. It contains written material 4.00 418 4.09 Relevant Acceptable

about the working conditions and
rules of the institution.

2. It includes meetings and 5.00 447 474 Highly Highly
previous visits to the place where Relevant Acceptable
teachers will carry out their work.

3. It contains training sessions on  4.00 431 4.6 Relevant Acceptable
curriculum and effective teaching.

4. It contains training sessions by  4.00 453 427 Highly Highly
mentoring teachers and other Relevant Acceptable
support staff.
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5. It contains observation 4.00 443 4.22 Highly Highly
instances by supervisors, peers, or Relevant Acceptable
groups and/or video recording of

beginning teachers in classes.

6. It includes follow-up 4.00 435 418 Relevant Acceptable
interviews with observers.
7. It includes spaces for 5.00 440 4.70 Highly Highly
consultation with experienced Relevant Acceptable
teachers
8. It includes support and advice 5.00 431 4.66 Highly Highly
by mentoring teachers. Relevant Acceptable
9. It offers the opportunity to 5.00 434 467 Highly Highly
observe other teachers (live or on Relevant Acceptable
recorded).
10. It provides for reduced 5.00 422 461 Highly Highly
time/teaching load for beginning Relevant Acceptable
teachers and/or mentors.
11. It includes group meetings for 5.00 441 471 Highly Highly
beginner teachers. Relevant Acceptable
12. It contemplates the creation of  4.00 433 417 Relevant Acceptable
team-teaching situations.
13. It contains specific courses for  4.00 431 416 Relevant Acceptable
beginning teachers at school.
14. It contemplates specific 4.00 424 412 Relevant Acceptable
communications towards
beginner teachers

Total 4.43 435 4.39 Highly Highly

Relevant Acceptable

As reflected in the table, it is evident that in terms of the test of acceptability of the content of the on-
boarding model for the induction program of the beginning teachers, the majority of the respondents, which is
composed of HRLD focal, school heads, and beginning teachers, agrees that the content of the model is highly
acceptable and can be of best help in promoting needs-based support to its target recipients. This claim was
proven through the total computed mean score in the combined mean of 4.39, rated as essential. Hence, these
findings prove that the model, specifically its content, not only equipped teachers with essential knowledge and
skills but also boosted their confidence to face their students as they felt well-prepared and supported in their
teaching. Further, this result shows that the respondents generally demonstrated a high level of acceptance
towards the enhanced on-boarding model for the induction program of the beginning teachers.

Table 4
Distribution of the Respondents’ Evaluation of the Developed On-Boarding Orientation
Model Novice Teachers as to the Content

Characteristics Frequency Percentage
Highly Acceptable 61 70.93%
Acceptable 25 29.07%
Moderately Acceptable 0 0.00%
Less Acceptable 0 0.00%
Not Acceptable 0 0.00%
Total 86 100.00%

As presented in the table, it is evident that the majority of the beginning teachers agree that the model
for the onboarding program of the newly hired teachers manifests a high level of significance in the
development of the skills they need to possess as educators. This finding was proven through the result of the
frequency and percentage counts, wherein 61, or 70.93 percent, responded that the developed onboarding model
for the induction program of the beginning teachers includes contents that are relevant or essential. Thus, this
finding on a highly acceptable onboarding model for beginning teachers' induction programs implies that the
content is relevant, comprehensive, clear, and supportive of collaboration. It fosters a positive learning
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environment that enhances the overall effectiveness of the induction process, ultimately contributing to the
success and retention of new teachers.

Presentation of Topics of the On-Boarding Orientation Model for Novice Teachers.
Table 5 reveals the result of the acceptability test conducted based on the presentation of topics of the
on-boarding model for the induction program of beginning teachers.

Table 5
Acceptability Level of the On-Boarding Orientation Model Novice Teachers as to the Presentation of the
Topics

Presentation of the Topics Bench Pilot Combined Description Interpretation
Mark  Test Mean

1. The topics are presented in a  4.00 4.10 4.05 Relevant Acceptable
logical and sequential order.
2. The topics in the model are  5.00 4.20 4.60 Highly Highly
presented in a unique and original Relevant Acceptable
form.
3. The professional development  4.00 4.20 4.10 Relevant Acceptable
activities are presented clearly.
4. The presentation of each ideais  4.00 4.16 4.08 Relevant Acceptable
attractive and interesting to the
users.
5. Adequate examples are given 4.00 4.20 4.10 Relevant Acceptable
to each topic.

Total 4.20 4.17 4.19 Relevant Acceptable

Based on the results generated and analyzed, it is evident that the evaluators of the on-boarding model
agree that the presentation of topics included in the enhanced induction program for beginning teachers
encompasses topics that are based on the professional standards of teachers. This claim was proven through the
combined grand mean of 4.19, rated as relevant. This result further means that the model manifested the
necessary topics needed to be undertaken by the beginning teachers in order for them to develop the skills they
need to exemplify as classroom teachers. Notably, based on the result, it can also be perceived that the
respondents have an adequate acceptability level of the enhanced on-boarding model for the induction program
of the beginning teachers.

Table 6
Distribution of the Respondents’ Evaluation of the Developed On-Boarding Orientation Model Novice
Teachers as to the Presentation of the Topics

Characteristics Frequency Percentage
Highly Acceptable 58 67.74%
Acceptable 28 33.26%
Moderately Acceptable 0 0.00%
Less Acceptable 0 0.00%
Not Acceptable 0 0.00%
Total 86 100.00%

As shown in the table, it can be noted that 58, or 67.74 percent, of the respondents claimed that the on-
boarding model for the induction program of the beginning teachers is highly acceptable, while 28, or 33. 26
percent showed an acceptable level. This significant finding shows that the novice teachers of the southern
districts of Eastern Samar Division signify that the on-boarding model developed by the researcher in terms of
the presentation of the topics that the beginning teachers have to undergo, or master gained a positive response,
and | believe it provides them with significant learning to fully manifest all the skills and competencies of a
teacher practitioner. This finding further implies that the presentation of the topics is engaging, clear, relevant,
and adaptable to various learning styles. It fosters collaboration and confidence, ultimately enhancing the
effectiveness of the induction program and supporting the successful integration of new teachers into their roles.
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Activities of the On-Boarding Orientation Model for Novice Teachers

Table 7 shows the result of the survey pertaining to the test of acceptability of the activities included in
the on-boarding model for the induction program of the beginning teachers based on the survey conducted in the
southern districts of Eastern Samar Division.

Table 7
Acceptability Level of On-Boarding Orientation Model Novice Teachers as to the
Presentation of the Activities

Activities Bench Pilot Combined Description Interpretation
Mark  Test Mean
1. The professional development  4.00 4.35 4.18 Highly Highly
activities provide active Relevant Acceptable

involvement of the users and help
develop teaching competencies.

2. There are \variations in  5.00 441 4.71 Highly Highly
professional development Relevant Acceptable
activities.

3. There are variations in learning  5.00 4.42 4.71 Highly Highly
modes for the users of the model. Relevant Acceptable
4. It uses various media in  5.00 4.34 4.67 Highly Highly
engaging the professional Relevant Acceptable
development activities.

5 It uses varied types of 4.00 4.20 4.10 Relevant Acceptable

assessment strategies to track the
development of the beginning
teachers.
Total 460 434 4.47 Highly Highly
Relevant Acceptable

As reflected in the table, it is evident that there is enough proof that acknowledges the acceptability of the model
in terms of the activities included. Accordingly, the respondents agree that the model has variations in learning
modes for the users. This means that it is not only focused on exposing beginning teachers to a theoretical
understanding of their function, but more so on exposing them to actual activities that will help them apply
learning through observational and experiential learning activities. This finding was manifestly supported with
the combined total means core of 4.47, suggesting a high level of acceptability rate from the evaluators or
respondents.

Meanwhile, as reflected in Table 8, it can be noted that 69, or 80.23 percent, of the respondents agree
that the developed onboarding model shows a high level of acceptability. On the other hand, 17, or 19.77
percent, responded with an acceptable level on the activities integrated in the developed onboarding model.

Table 8
Distribution of the Respondents’ Evaluation of the Developed On-Boarding Orientation Model Novice
Teachers as to the Presentation of the Activities

Characteristics Frequency Percentage
Highly Acceptable 69 80.23%
Acceptable 17 19.77%
Moderately Acceptable 0 0.00%
Less Acceptable 0 0.00%
Not Acceptable 0 0.00%
Total 86 100.00%

This discovery from the recent study signifies that the activities the beginning teachers must take as part of the
induction program in the developed model are significant enough for them to be guided and to acquire the
needed skills of a teacher with a high level of readiness in the instructional function. This empirical finding
implies that the onboarding model for beginning teachers emphasizes the importance of diverse, relevant, and
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structured activities that foster support and continuous feedback. These elements are crucial for developing
effective educators who can thrive in their roles and positively impact student learning.

Usefulness of the On-Boarding Orientation Model for Novice Teachers.

Table 9 shows the combined mean of 4.64, rated as relevant on the onboarding model for the induction
program of beginning teachers based on the evaluation made by the respondents. This finding implies a high
level of acceptability in terms of the usefulness of the model in helping the newbie or beginning teachers acquire
the necessary skills while they are in the transition process. Further, this finding suggests that the program's
components are largely effective and well-received by the teachers who served as the model evaluators.

Table 9
Acceptability Level of the On-Boarding Orientation Model Novice Teachers as to the
Presentation of the Usefulness

Usefulness of the Model Bench Pilot Combined Description Interpretation
Mark  Test Mean
1. The contextualized on-boarding 5 4.24 4.62 Relevant Acceptable

model will motivate the beginning
teachers to be actively engage in the
transition process.
2. The contextualized on-boarding 5 4.29 4.65 Highly Highly
model will help the beginning Relevant Acceptable
teachers master the teaching
competencies at their own pace.
3. The contextualized on-boarding 5 4.22 4.61 Relevant Acceptable
model will allow the beginning to
use their time more efficiently.
4. The contextualized on-boarding 5 4.27 4.64 Relevant Acceptable
model will develop the analytical
thinking and reasoning skills of the
beginning teachers in solving
problems in they encounter.
5. The contextualized on-boarding 5 4.33 4.67 Highly Highly
model will serve as an alternative Relevant Acceptable
IPBT model that can cater to the
needs of the beginning teachers.

Total 5.00 4.27 4.64 Relevant Highly

Acceptable

However, further analysis should explore individual component scores to identify areas for potential
improvement. A score of 4.64 is not perfect, and there is room for refinement to achieve even higher levels of
satisfaction and effectiveness.

Table 10
Distribution of the Respondents’ Evaluation of the Developed On-Boarding Orientation Model Novice
Teachers as to the Presentation of the Usefulness of the Model

Characteristics Frequency Percentage
Highly Acceptable 73 84.88%
Acceptable 13 15.12%
Moderately Acceptable 0 0.00%
Less Acceptable 0 0.00%
Not Acceptable 0 0.00%
Total 86 100.00%

Table 10 presents the results of the data analysis conducted in order to determine the level of
acceptability of the on-boarding model for the induction program of beginning teachers. Based on the table, it
can be noted that 73, or 84.88 percent, of the evaluators responded that the developed onboarding model is
highly acceptable, while 13, or 14.12 percent, manifested an acceptable level. The result of the present study
showed that the on-boarding model, as evaluated by the teacher-group experts, is believed to be useful enough
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in helping the beginning teachers address their needs, especially during the transition process from being
beginning to proficient teachers. This finding further signifies that if this developed model is utilized in
preparing beginning teachers with their instructional duties, they will become well-equipped and will exhibit a
high level of readiness.

Level of Acceptability of the On-Boarding Orientation Model for Novice Teachers
Table 11 presents the summary of the level of acceptability of the on-boarding model for the induction
program of the beginning teachers based on the evaluation made by the teacher-expert group.

Table 11
Acceptability Level of the On-Boarding Orientation Model Novice Teachers
Indicators Mean Description Interpretation
Obijectives 4.29 Highly Highly Acceptable
Relevant
Content 4.39 Highly Highly Acceptable
Relevant
Presentation of the Topics 4.19 Relevant Acceptable
Activities 4.47 Highly Highly Acceptable
Relevant
Usefulness of the Model 4.64 Relevant Acceptable
Grand Mean 4.40 Highly Highly Acceptable
Relevant

Based on the table, it is evident that the three indicators, namely objectives, content, activities, and
usefulness of the model, received a total computed mean score that is rated as essential, which implies a high
level of acceptability. Meanwhile, presentation of the topics garnered a total computed mean score rated as
relevant and acceptable. Generally, the acceptability level of the onboarding model is high, which signifies that
all of the elements in the model are well accepted by the evaluators. A grand mean score of 4.40, rated as highly
acceptable, on an onboarding model, suggests that the program is largely effective and well-received. The high
score indicates a strong level of satisfaction among participants. This result implies that the program's design,
content, and delivery methods are generally successful in integrating new teachers.

5. Research Future Opportunities

While this study provides a framework for enhancing the competencies of novice teachers through the
developed On-Boarding Orientation Model, several areas warrant further investigation:

e Longitudinal Impact of the On-Boarding Model: Future research may adopt a longitudinal design to
examine how participation in the onboarding program affects novice teachers’ instructional
competence, classroom management, and professional growth over time.

¢ Evaluation of On-Boarding Program Effectiveness: Further studies could assess the effectiveness of the
onboarding program in improving teacher performance, instructional strategies, and retention rates
among beginning teachers.

o Influence of Teacher Attitudes and Motivation: Future research may explore how novice teachers’
attitudes, beliefs, and motivation influence their engagement with the onboarding program and the
development of teaching competencies.

e Role of School Leadership and Mentoring Support: Investigating the impact of school leadership,
mentoring, and administrative support on the successful implementation of onboarding programs could
provide insights for optimizing teacher induction practices.

o Integration of Digital Tools and Instructional Resources: Additional studies could examine how access
to instructional resources, digital tools, and structured mentoring affects the ability of novice teachers
to apply the skills and knowledge gained from the onboarding program effectively.

6. Conclusion

This study demonstrates the high acceptability of the enhanced onboarding model for the induction program of
beginning teachers. Across multiple criteria—objectives, content, presentation of topics, and activities—the
model consistently received high mean scores (ranging from 4.16 to 4.29), indicating strong agreement among
teacher-experts, school heads, and beginning teachers. The model's well-defined, structured objectives, relevant
content, varied learning activities (combining theoretical and practical components), and alignment with
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professional teaching standards all contributed to its success. While the results show overwhelmingly positive
feedback, further analysis of individual component scores is recommended to identify areas for minor
refinements and continued optimization of this effective onboarding program.
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