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ABSTRACT  RESEARCH ARTICLE 

In 21st-century schools, the concept of quality education has changed significantly. Although still 

based on effective pedagogy, classroom management, assessment, and subject expertise, modern 

education places a higher priority on equipping students with the skills necessary for the global and 

digital world in addition to academic knowledge. To fulfill this, the educational community must have 

top-tier teachers who can carry out their responsibilities to the highest standards. The study 

investigated the instructional competence and instructional leadership skills of master teachers as 

assessed by teachers and principals. The findings served as the foundation for developing a focused 

mentoring program. The outcomes established that both teachers and principals strongly agree on the 

high competency of master teachers across both instructional and leadership aspects. This 

highlighted the master teachers’ dual role as highly effective practitioners in the classroom and 

influential leaders among their peers. They are uniquely stationed to drive school-wide improvement 

by modeling superior instruction while vigorously guiding the professional growth of their 

contemporaries. Although principals have consistently provided higher ratings compared to teachers, 

this is primarily based on the role. Principals require the master teachers to evaluate strategic impact 

and formal leadership while the teachers assess daily operational effectiveness and collaboration. 

Statistical analysis further confirmed that these two skill sets possess a highly significant and strong 

positive correlation, underscoring their inherent interconnectedness. The proposed program will 

equip master teachers to expand their influence and leadership effectiveness, leveraging their skills to 

inspire colleagues and drive continuous improvement across the entire educational system. 

KEYWORDS: Master Teachers; Instructional Leadership; Instructional Competence; 

Mentoring Program; Teacher Leadership; School Leadership; Professional Development 

 

INTRODUCTION 

The pursuit of quality education remains a central goal of schools, as it equips learners with 

the competencies needed to thrive in a rapidly changing and globally competitive society. At 

the international level, this priority is reinforced by Sustainable Development Goal 4 (SDG 

4), which emphasizes the need to ensure inclusive, equitable, and high-quality education for 

all learners and to promote lifelong learning opportunities. This global commitment 
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highlights the vital role of educational institutions in improving student outcomes and 

strengthening national development. 

Achieving quality education depends not only on curriculum and resources but also on the 

leadership capacity within schools. School leadership has become increasingly complex, 

involving strategic planning, organizational management, interpersonal relationships, and 

instructional improvement (Netolicky, 2020). In this context, educational leaders are 

expected to perform not only administrative tasks but also pedagogical and instructional 

responsibilities, such as curriculum implementation, teacher evaluation, scheduling, and 

monitoring of student learning (Pont, 2020). These responsibilities position school leaders as 

key drivers of school effectiveness and instructional improvement. 

Among the different leadership approaches in education, instructional leadership is widely 

recognized as one of the most influential in improving teaching and learning. It focuses on 

guiding teachers, strengthening classroom instruction, and aligning school practices with 

academic goals. Kim et al. (2019) identified several core practices of instructional leadership, 

including providing strong leadership, creating opportunities for teacher development, 

encouraging professional dialogue, maintaining coherence in instructional programs, and 

holding teachers accountable for instructional improvement. Similarly, Deniz and Erdener 

(2020) emphasized that instructional leadership contributes significantly to enhancing 

teaching practices and learner achievement by keeping the improvement of instruction at the 

center of school leadership. 

Within the school setting, master teachers occupy a critical position in advancing 

instructional quality and supporting teacher growth. As experienced and highly competent 

educators, they are expected not only to demonstrate excellence in teaching but also to 

mentor colleagues, model effective classroom practices, and contribute to the professional 

learning culture of the school. Tatla et al. (2019) noted that the concept of a “master teacher” 

is often associated with professional excellence and instructional effectiveness, although 

expectations of the role may vary across contexts. In practice, however, master teachers are 

increasingly expected to assume leadership functions that extend beyond classroom 

instruction. 

Teacher leadership literature further supports the expanded role of master teachers in school 

improvement. Green (2021) highlighted that teacher leaders contribute meaningfully to 

schools by supporting professional development, participating in school governance, and 

improving learner outcomes. In the Philippine educational context, this expectation is 

reinforced by the Department of Education’s emphasis on the role of master teachers as 

instructional guides, mentors, and exemplars of best teaching practices. Acera (2024) stressed 

that teachers look to master teachers not only for pedagogical support but also for technical 

guidance and leadership in improving classroom instruction. 

Despite these expectations, the extent to which master teachers demonstrate strong 

instructional competence and instructional leadership skills remains an important area for 

inquiry, particularly at the school level where their influence is most directly felt. 

Understanding how master teachers are perceived by both teachers and school heads can 

provide valuable insights into their leadership capacity and identify areas where structured 

support may be needed. 

In this light, the present study seeks to examine the instructional competence and 

instructional leadership skills of master teachers as assessed by teachers and principals in 

Doña Manuela Elementary School and Vergonville Elementary School. The findings of the 
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study will serve as the basis for the development of a Mentoring Program designed to 

strengthen master teachers’ leadership roles and enhance instructional support within the 

school setting. 

Research Objectives 

 This study aimed to achieve the following objectives: 

 To determine the assessment of teachers and principals on the instructional 

competence of master teachers in terms of: 

o mastery of the subject matter, 

o teaching strategy skills, 

o classroom management skills, and 

o evaluation skills; 

 To determine the assessment of teachers and principals on the instructional leadership 

skills of master teachers in terms of: 

 mentoring skills, 

o curriculum content and pedagogy, 

o planning, assessing, and reporting learners’ outcomes, and 

o personal growth and professional development; 

 To determine whether there is a significant difference between the assessments of 

teachers and principals on the instructional competence and instructional leadership of 

master teachers; 

 To determine whether there is a significant relationship between instructional 

competence and instructional leadership skills of master teachers; and 

 To develop a mentoring program based on the findings of the study 

Research Gap 

Instructional and teacher leadership have been widely recognized as essential to school 

effectiveness, teacher development, and instructional improvement. Studies by Adams (2018) 

and Alsaleh (2018) emphasize that instructional leadership enhances teaching and learning 

through curriculum alignment, instructional support, and teacher growth. Likewise, Deniz 

and Erdener (2020), Netolicky (2020), and Pont (2020) highlight the increasingly complex 

and distributed nature of school leadership. In this context, Green (2021), Tatla et al. (2019), 

and Cerina (2024) underscore the important role of master teachers not only as highly 

competent classroom practitioners but also as mentors and instructional leaders. Similarly, 

Acera (2024), Arombo (2023), and Laude, Ralar, and Arcenal (2018) affirm that instructional 

competence and leadership are closely interconnected and both crucial to effective school-

based instructional practice. 

Despite these contributions, the literature reveals that many studies examine instructional 

competence and instructional leadership as separate dimensions rather than exploring how 

these two constructs are interrelated in the actual leadership practice of master teachers. 

Furthermore, much of the existing literature on instructional leadership continues to focus 

primarily on principals and school heads, with limited empirical attention given to master 

teachers as instructional leaders, particularly within the Philippine public elementary school 

context. There is also a scarcity of school-based studies that compare the perceptions of 
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teachers and principals regarding the leadership capacity of master teachers. This gap points 

to the need for a more context-specific investigation into the instructional competence and 

instructional leadership skills of master teachers in order to generate evidence-based insights 

that can inform mentoring initiatives, leadership development programs, and school 

improvement efforts. 

Literature Review  

Master teachers occupy a unique place in the school system as experienced educators who are 

expected to perform not only as highly competent classroom practitioners but also as leaders 

of instruction. According to Cerina (2024), master teachers are characterized by professional 

competence, initiative, and the ability to contribute meaningfully to the teaching-learning 

process. Their work extends beyond content delivery and increasingly includes mentoring, 

instructional supervision, and school-based support for fellow teachers. 

Similarly, Tatla et al. (2019) describe master teachers as exemplary professionals whose 

expertise and instructional effectiveness make them valuable sources of support and guidance 

within schools. The role is not merely honorary; rather, it reflects a professional expectation 

to contribute to instructional improvement and teacher development. 

Instructional leadership has long been recognized as a powerful factor in school 

effectiveness. Adams (2018) argues that educational leadership is fundamentally concerned 

with improving teaching and learning by shaping instructional conditions, supporting 

teachers, and ensuring alignment between curriculum and pedagogy. 

For Deniz and Erdener (2020), instructional leadership is best understood as leadership that 

directly influences the quality of teaching and learner achievement. It emphasizes guidance, 

supervision, curriculum alignment, and a clear instructional vision. This perspective is 

particularly relevant to master teachers, whose influence is often exerted through pedagogical 

leadership rather than formal administrative authority. 

The complexity of educational leadership has expanded in recent years. Netolicky (2020) 

contends that school leadership involves multiple dimensions, including strategy, 

relationships, culture, management, and decision-making. This complexity suggests that 

leadership in schools cannot be reduced to formal authority alone; rather, it is increasingly 

distributed among individuals who shape instructional practice. 

Likewise, Pont (2020) explains that educational leaders perform intertwined organizational, 

pedagogical, and instructional functions, including curriculum implementation, teacher 

evaluation, and the monitoring of school programs. These responsibilities reinforce the need 

for competent instructional leaders at multiple levels of the school organization, including 

among master teachers. 

Teacher leadership provides a useful conceptual lens for understanding the expanded role of 

master teachers. Green (2021) emphasizes that teacher leaders contribute to school 

effectiveness by supporting professional development, participating in governance, and 

helping improve student outcomes. This framing aligns closely with the leadership 

expectations placed upon master teachers in Philippine schools. 

Similarly, Acera (2024) found that teachers expect master teachers to provide instructional 

guidance, model effective practices, and support colleagues in improving classroom 

instruction. This reinforces the idea that master teachers are not only technical experts but 

also practical leaders in the school’s instructional core. 



© 2026 INTERNATIONAL JOURNAL OF SUSTAINABILITY RESEARCH  
This work is licensed under a Creative Commons Attribution 4.0 License  

131 

The notion of leadership capacity is closely tied to the instructional competence of master 

teachers. Competence in subject matter, pedagogy, classroom management, and assessment 

enables master teachers to gain credibility and influence among peers. Arombo (2023) 

reported that the instructional competencies of master teachers are closely associated with 

their leadership practices and their ability to support school improvement. 

Likewise, Laude, Ralar, and Arcenal (2018)—whose work also served as the basis for the 

instrument used in the present study—demonstrated that master teachers’ instructional 

competence and leadership are mutually reinforcing dimensions of professional effectiveness. 

This supports the assumption that highly competent teachers are more likely to be perceived 

as effective instructional leaders. 

The leadership role of master teachers also depends on continuous professional growth. 

Basilio and Bueno (2019) highlighted the importance of research skills, professional attitude, 

and sustained capability development among master teachers. These attributes allow master 

teachers to remain relevant, innovative, and responsive to the changing needs of schools and 

learners. 

Meanwhile, Podador (2023) argued that master teacher leadership often remains 

underdeveloped due to the persistence of principal-centered leadership structures and the lack 

of formal leadership development opportunities. This observation is especially important 

because it suggests that even highly competent master teachers may need structured support 

in order to maximize their leadership influence. 

Taken together, the literature suggests that master teachers are central to school improvement 

because they combine instructional expertise with professional influence. Their leadership 

capacity is shaped by both instructional competence and instructional leadership skills, and 

these dimensions are likely interconnected. However, there remains a need for more school-

based empirical evidence that examines these constructs together and translates findings into 

actionable development programs. The present study contributes to this need by assessing the 

leadership capacity of master teachers from the perspectives of both teachers and principals 

and by proposing a mentoring intervention grounded in actual school data. 

Research Methodology 

This study employed a quantitative descriptive–correlational design to examine the leadership 

capacity of master teachers as instructional leaders. It was conducted in Doña Manuela 

Elementary School and Vergonville Elementary School in Las Piñas City and involved 129 

teachers and 2 principals selected through purposive sampling. Data were gathered using an 

adapted questionnaire from Laude, Ralar, and Arcenal (2018) that measured instructional 

competence and instructional leadership using a 4-point Likert scale. The instrument 

demonstrated excellent reliability, with Cronbach’s alpha values of 0.982 for instructional 

competence and 0.975 for instructional leadership. Ethical procedures, including informed 

consent, confidentiality, and voluntary participation, were strictly observed. The data were 

analyzed using mean, Independent Samples t-Test, and Pearson Product–Moment Correlation 

Coefficient (Pearson r) to determine the levels, differences, and relationship between the two 

variables. 
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Results and Discussion 

Table 1 

Assessment of Teachers and Principals on the Instructional Competence of Master Teachers in Terms of 

Mastery of the Subject Matter Skills 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Has a complete understanding of the subject topic. 3.36 
Very 

Competent 
4.00 

Very 

Competent 

2. Connects the topic to various disciplines of expertise. 3.36 
Very 

Competent 
4.00 

Very 

Competent 

3. Possesses the ability to motivate others in both the 

scientific and artistic field. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

4. Offers a wide range of educational opportunities to foster 

intellectual growth. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

5. Establishes connections between the topic’s content and 

preceding topics and fields of focus. 
3.40 

Very 

Competent 
4.00 

Very 

Competent 

6. Exhibits self-assurance and a definite stand about each and 

every piece of information that is presented in the classroom. 
3.41 

Very 

Competent 
4.00 

Very 

Competent 

7. Provides an explanation of the lesson by giving pertinent 

instances and scenarios. 
3.39 

Very 

Competent 
4.00 

Very 

Competent 

8. Provides a clear definition of major concepts covered in the 

class. 
3.42 

Very 

Competent 
4.00 

Very 

Competent 

9. Provides a clear explanation of complex ideas. 3.38 
Very 

Competent 
4.00 

Very 

Competent 

10. Demonstrates expertise of all the topics that he or she 

teaches. 
3.37 

Very 

Competent 
4.00 

Very 

Competent 

Grand Mean 3.38 
Very 

Competent 
4.00 

Very 

Competent 

 

The assessment of teachers and principals on the mastery of subject matter skills indicates that master teachers 

consistently demonstrate a high level of content knowledge. Teachers rated the master teachers with a grand 

mean of 3.38, while principals gave a perfect mean of 4.00, both interpreted as “Very Competent.” These 

findings reflect the teachers’ strong understanding of subject topics, ability to connect concepts across 

disciplines, provide clear explanations, and foster intellectual growth among students. 

 

Table 2 

Assessment of Teachers and Principals on the Instructional Competence of Master teachers in Terms of 

Teaching Strategy Skills 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Organizes and presents the subject matter in a way that is 

both clear and very consistent. 
3.38 

Very 

Competent 
4.00 

Very 

Competent 

2. Capable of efficiently communicating ideas in both English 

very and Filipino fluently. 
3.28 

Very 

Competent 
4.00 

Very 

Competent 

3. Presents the educational material in a way that is easily 

understood by the very students. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

4. Through the use of effective questioning, stimulates mental 

activity of the pupils. 
3.33 

Very 

Competent 
4.00 

Very 

Competent 

5. Adapts instructional strategies to the requirements, interests, 

and capabilities students. 
3.37 

Very 

Competent 
4.00 

Very 

Competent 

6. Employs a wide range of instructional methods, approaches, 

and strategies in order to make the lesson engaging and 

significant for the and clarifies learning. 

3.35 

Very 

Competent  

Very 

Competent 
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Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

7. Instructs pupils using information and communication 

technology (ICT) in order to deliver the lesson to them. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

8. Inspires students to take initiative and ask questions, as well 

as to articulate their own perspectives. 
3.38 

Very 

Competent 
4.00 

Very 

Competent 

9. Offers difficult tasks, homework, and assignments to do. 3.38 
Very 

Competent 
4.00 

Very 

Competent 

10. Chooses, develops, and makes appropriate use of 

instructional resources in order to accomplish the specific goals 

of the teaching process. 

3.38 

Very 

Competent 4.00 

Very 

Competent 

Grand Mean 3.36 
Very 

Competent 
4.00 

Very 

Competent 

 

In terms of teaching strategy skills, master teachers were rated as “Very Competent” by teachers (grand mean = 

3.36) and “Very Competent” by principals (grand mean = 4.00). The results indicate that master teachers 

effectively organize and present lessons, adapt instructional strategies to students’ needs, employ a variety of 

teaching methods, and utilize ICT tools to enhance learning, thereby ensuring that students understand and 

engage with the material. 

 

Table 3 

Assessment of Teachers and Principals on the Instructional Competence of Master Teachers  

in Terms of Classroom Management Skills 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Encourages students to act in a manner that is consistent 

with the expectations placed upon them. 
3.35 

Very 

Competent 
4.00 

Very 

Competent 

2. Makes sufficient preparations for one's educational 

activities for the day. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

3. Makes certain that the classroom is tidy and well-

organized. 
3.37 

Very 

Competent 
4.00 

Very 

Competent 

4. Is keen on providing pupils with education that is both 

healthy and balanced. 
3.40 

Very 

Competent 
4.00 

Very 

Competent 

5. Makes effective use of the assigned class time. 3.42 
Very 

Competent 
4.00 

Very 

Competent 

6. Arouses and sustains the students' interest in the lesson and 

ensuing classroom discussion. 
3.38 

Very 

Competent 
4.00 

Very 

Competent 

7. Effectively administers tests and swiftly returns corrected 

papers as well as the work of other students. 
3.34 

Very 

Competent 
4.00 

Very 

Competent 

8. Accomplishes the achievement of teaching objectives to 

the greatest extent possible for the specific topic, activity, 

or lesson within a time limit. 

3.38 

Very 

Competent 4.00 
Very 

Competent 

9. Handles disciplinary issues well. 3.40 
Very 

Competent 
4.00 

Very 

Competent 

10. Facilitates a friendly and collaborative environment in the 

classroom, which in turn improves the learning process. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

Grand Mean 3.38 
Very 

Competent 
4.00 

Very 

Competent 

The evaluation of classroom management skills revealed that master teachers maintain highly effective and 

structured learning environments. Teachers’ assessments resulted in a grand mean of 3.38, while principals rated 

them at 4.00, both classified as “Very Competent.” Master teachers encourage student responsibility, manage 

time efficiently, handle disciplinary issues adeptly, and foster a collaborative and conducive classroom 

atmosphere. 
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Table 4 

Assessment of Teachers and Principals on the Instructional Competence of Master Teachers  

in Terms of Evaluation Skills 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Conducts a fair evaluation of students’ performance and 

makes use of standards that are acceptable and accurate in 

their evaluation practices. 

3.35 
Very 

Competent 
4.00 

Very 

Competent 

2. Selects and makes use of tests that are based on selected 

criteria. 
3.37 

Very 

Competent 
4.00 

Very 

Competent 

3. Performs an in-depth analysis and interpretation of the 

evaluation, enhancing the teaching process. 
3.33 

Very 

Competent 
4.00 

Very 

Competent 

4. Makes use of the results of evaluations as a foundation for 

students’ capabilities, areas of interest, and requirements. 
3.36 

Very 

Competent 
4.00 

Very 

Competent 

5. Assesses the success of students by evaluating their 

performance in relation to course objectives through major 

examinations, quizzes, and debates. 

3.37 

Very 

Competent 4.00 

Very 

Competent 

6. Assigns grades to students based on their accomplishments 

in the course. 
3.35 

Very 

Competent 
4.00 

Very 

Competent 

7. Makes available evaluative activities that are suitable for 

students’ outcomes. 
3.34 

Very 

Competent 
4.00 

Very 

Competent 

8. Makes use of a variety of approaches to evaluate learning 

achievements in accordance with objectives, including oral 

performance, projects, etc. 

3.39 

Very 

Competent 4.00 

Very 

Competent 

9. Uses elements in examinations based on lesson objectives, 

including classroom activities and discussions. 
3.38 

Very 

Competent 
4.00 

Very 

Competent 

10. Gives students the opportunity to evaluate their own 

performance in selected classroom activities. 
3.37 

Very 

Competent 
4.00 

Very 

Competent 

Grand Mean 3.36 
Very 

Competent 
4.00 

Very 

Competent 

 

Master teachers’ evaluation skills were also highly rated, with teachers assigning a grand mean of 3.36 and 

principals assigning 4.00, both interpreted as “Very Competent.” The findings suggest that master teachers 

conduct fair and accurate assessments, analyze student performance effectively, utilize evaluation results to 

guide instruction, and offer diverse assessment methods that support student learning and development. 

 

Table 5 

Summary Assessment of Teachers and Principals on the Instructional Competence  

of Master Teachers 

Instructional Competence Domain 
Teachers Principals 

Mean Interpretation Mean Interpretation 

Mastery of the Subject Matter Skills 3.38 Very Competent 4.00 Very Competent 

Teaching Strategy Skills 3.36 Very Competent 4.00 Very Competent 

Classroom Management Skills 3.38 Very Competent 4.00 Very Competent 

Evaluation Skills 3.36 Very Competent 4.00 Very Competent 

Overall Mean 3.37 Very Competent 4.00 Very Competent 

 

The summary assessment of instructional competence across all domains shows that master teachers are 

consistently rated as “Very Competent” by both teachers (overall mean = 3.37) and principals (overall mean = 

4.00). This underscores their proficiency in subject mastery, teaching strategies, classroom management, and 

evaluation skills, demonstrating their overall effectiveness in facilitating high-quality instruction. 
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Table 6 

Assessment of Teachers and Principals on the Instructional Leadership of Master Teachers  

in terms of Mentoring Skills 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Mentor co-teachers in content and skills difficulties. 3.33 very high 4.00 very high 

2. Assists in designing capacity development programs 

for teachers. 
3.30 Very High 4.00 

Very High 

3. Helps in the proper and accurate 

dissemination/implementation of school policies. 
3.34 

Very High 
4.00 

Very High 

4. Uses active listening skills as a means to improve 

communication. 
3.36 

Very High 
4.00 

Very High 

5. Conducts in-depth studies or action researches on 

instructional problems. 
3.36 

Very High 
4.00 

Very High 

6. Provide guidance and assistance as the novice teacher 

assumes new roles and responsibilities. 
3.41 

Very High 
4.00 

Very High 

7. Provides a variety of growth experiences for the 

beginning teacher. 
3.36 

Very High 
4.00 

Very High 

8. Assists beginning teachers in using the curriculum 

guide as aid for teaching. 
3.36 

Very High 
4.00 

Very High 

9. Assists principal in instructional monitoring of 

teachers. 
3.38 

Very High 
4.00 

Very High 

10. Discusses the importance of observation and 

evaluation. 
3.43 

Very High 
4.00 

Very High 

Grand Mean 3.36 Very High 4.00 Very High 

 

Regarding mentoring skills, master teachers received a “Very High” rating from both teachers (grand mean = 

3.36) and principals (grand mean = 4.00). The assessment reflects the master teachers’ capacity to mentor 

colleagues, provide guidance to novice teachers, assist in professional development planning, and promote 

instructional improvement through active listening, research, and collaborative practices. 

Table 7 

Assessment of Teachers and Principals on the Instructional Leadership of Master Teachers in Terms of 

Curriculum Content and Pedagogy 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Provides instruction that is relevant, up-to-date, and 

correct, utilizing proper methods and tactics. 
3.40 Very High 4.00 Very High 

2. Brings together the objectives of the lesson, methods 

of instruction, learning activities, and instructional 

strategies. 

3.37 Very High 4.00 Very High 

3. Encourages students to engage higher-order thinking 

skills while asking questions. 
3.36 Very High 4.00 Very High 

4. Increases learners' interest in the topic and maintains 

it by making content interesting and pertinent. 
3.39 Very High 4.00 Very High 

5. Establishes routines and processes to make the most 

efficient use of time and instructional resources. 
3.41 Very High 4.00 Very High 

6. Brings together the instruction of language, literacy, 

skills, and values. 
3.43 Very High 4.00 Very High 

7. Presents the lesson in a manner that is both rational 

and developmental. 
3.43 Very High 4.00 Very High 

8. Makes use of available technological tools in lesson 

development, design, and delivery. 
3.45 Very High 4.00 Very High 
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Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

9. Puts students in circumstances that require them to 

employ higher-order thinking skills and encourages 

them to do so. 

3.46 Very High 4.00 Very High 

10. Establishes class objectives in accordance with 

students’ experiences and capacities. 
3.45 Very High 4.00 Very High 

Grand Mean 3.42 Very High 4.00 Very High 

 

Assessment of curriculum content and pedagogy shows that master teachers are highly capable in instructional 

planning and delivery. Teachers rated them with a grand mean of 3.42, while principals gave 4.00, both 

interpreted as “Very High.” The results highlight their ability to align lesson objectives with methods, foster 

higher-order thinking, maintain student engagement, and integrate technology effectively in teaching. 

 

Table 8 

Assessment of Teachers and Principals on the Instructional Leadership of Master Teachers in Terms of 

Planning, Assessing, and Reporting Learners’ Outcomes 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Creates a daily lesson plan that includes all of the 

various components. 
3.46 Very High 4.00 Very High 

2. Performs appropriate formative and summative 

assessments that are in line with the curriculum. 
3.46 Very High 4.00 Very High 

3. Employs authentic assessment methods that are not 

conventional when necessary. 
3.47 Very High 4.00 Very High 

4. Ensures that accurate records of learners’ 

performance levels are maintained. 
3.47 Very High 4.00 Very High 

5. Provides assignments to reinforce or enrich the 

material being taught. 
3.45 Very High 4.00 Very High 

6. Gives students the chance to demonstrate what they 

have learned throughout the course. 
3.47 Very High 4.00 Very High 

7. Develops formative assessments in line with the 

goals of the lesson. 
3.44 Very High 4.00 Very High 

8. Makes effective use of additional time for 

remediation and enrichment based on assessment 

findings. 

3.44 Very High 4.00 Very High 

9. Acknowledges unique characteristics of each 

learner and offers activities for remediation, 

reinforcement, and enrichment. 

3.42 Very High 4.00 Very High 

10. Offers activities that facilitate cooperative learning, 

group work, and interactive learning. 
3.42 Very High 4.00 Very High 

Grand Mean 3.45 Very High 4.00 Very High 

 

In the domain of planning, assessing, and reporting learners’ outcomes, master teachers received very high 

ratings, with teachers assigning a mean of 3.45 and principals a perfect 4.00. These results indicate their 

competence in designing lesson plans, conducting formative and summative assessments, maintaining accurate 

performance records, and implementing strategies for remediation and enrichment to support diverse learners. 
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Table 9 

Assessment of Teachers and Principals on the Instructional Leadership of Master Teachers in Terms of 

Personal Growth and Professional Development 

Description 
Teachers Principals 

Mean Interpretation Mean Interpretation 

1. Upholds the dignity of teaching by maintaining 

a stature and manner commensurate with it. 
3.35 Very High 4.00 Very High 

2. Exhibits personal attributes such as zeal, 

adaptability, and a compassionate attitude. 
3.36 Very High 4.00 Very High 

3. Demonstrates a personal philosophy or 

approach to teaching in the classroom. 
3.33 Very High 4.00 Very High 

4. Keeps oneself abreast of the most recent 

advancements in the field of teaching. 
3.33 Very High 4.00 Very High 

5. Exhibits ideal personal attributes of honesty, 

integrity, devotion, civility, and understanding 

of human relations. 

3.35 Very High 4.00 Very High 

6. Establishes leadership, tolerance for stress, 

fairness, justice, appropriate attire, and decent 

grooming. 

3.34 Very High 4.00 Very High 

7. Participates in DepEd-sponsored workshops, 

seminars, and trainings. 
3.37 Very High 4.00 Very High 

8. Exhibits professional conduct when interacting 

with students, superiors, and other stakeholders. 
3.37 Very High 4.00 Very High 

9. Chooses activities, content knowledge, or 

pedagogical abilities for skill enhancement and 

improvement. 

3.39 Very High 4.00 Very High 

10. Shows desire to upgrade skills by enrolling in 

postgraduate studies. 
3.37 Very High 4.00 Very High 

Grand Mean 3.36 Very High 4.00 Very High 

 

Master teachers’ personal growth and professional development were also rated “Very High,” with a grand 

mean of 3.36 from teachers and 4.00 from principals. This reflects their commitment to professional conduct, 

continuous learning, skill enhancement, and participation in relevant workshops and postgraduate studies, 

emphasizing their dedication to improving both personal and instructional capacities. 

 

Table 10 

Summary Assessment of Teachers and Principals on the Instructional Leadership of Master Teachers 

 

Instructional Leadership Domain 
Teachers Principals 

Mean Interpretation Mean Interpretation 

Mentoring Skills 3.36 Very High 4.00 Very High 

Curriculum Content and Pedagogy 3.42 Very High 4.00 Very High 

Planning, Assessing, and Reporting Learners’ Outcomes 3.45 Very High 4.00 Very High 

Personal Growth and Professional Development 3.36 Very High 4.00 Very High 

Overall Mean 3.40 Very High 4.00 Very High 

 

The overall assessment of instructional leadership reveals that master teachers excel in mentoring, curriculum 

implementation, planning and assessment, and professional development. Teachers rated their leadership skills 

with a mean of 3.40, while principals gave a perfect score of 4.00, both interpreted as “Very High,” 

demonstrating the significant impact of master teachers in guiding and improving instructional practices. 
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Table 11 

Significant Difference in the Assessment of Teachers and Principals in the Instructional  

Competence of Master Teachers 

Indicator t df Sig. Decision H₀  Interpretation 

Mastery of Subject Matter Skills -2.163 129 0.032 reject H₀  significant 

Teaching Strategy Skills -2.298 129 0.023 reject H₀  significant 

Classroom Management Skills -2.023 129 0.045 reject H₀  significant 

Evaluation Skills -2.224 129 0.028 reject H₀  significant 

Overall Competence -2.354 129 0.020 reject H₀  significant 

Analysis of differences between teacher and principal assessments of instructional competence shows 

statistically significant differences in all domains, including mastery of subject matter, teaching strategies, 

classroom management, evaluation skills, and overall competence. The t-tests indicate that principals 

consistently rated master teachers higher than teachers, suggesting perceptual differences between these two 

groups. 

 

Table 12 

Significant Difference in the Assessment of Teachers and Principals on the Instructional Leadership  

Skills of Master Teachers 

Instructional Leadership Domain t-value df 
Sig. (2-

tailed) 
Decision (H₀ ) Interpretation 

Mentoring Skills -2.067 129 0.041 Reject H₀  Significant 

Curriculum Content and Pedagogy -2.023 129 0.045 Reject H₀  Significant 

Planning, Assessing, and Reporting Learners’ 

Outcomes 
-1.833 129 0.069 Accept H₀  

Not 

Significant 

Personal Growth and Professional 

Development 
-2.197 129 0.030 Reject H₀  Significant 

Overall Leadership -2.383 129 0.019 Reject H₀  Significant 

 

Regarding instructional leadership skills, significant differences were observed in mentoring skills, curriculum 

content and pedagogy, and personal growth, while planning, assessing, and reporting learners’ outcomes showed 

no significant difference. This suggests that while both teachers and principals recognize master teachers’ 

leadership strengths, there is some variability in how specific competencies are perceived. 

 

Table 13 

Significant Relationship between Instructional Competence and Instructional Leadership  

Skills of Master Teachers 

Variables 
Pearson 

Correlation (r) 
Sig. (2-tailed) N 

Decision 

(H₀ ) 
Interpretation 

Instructional Competence vs. 

Instructional Leadership 
0.827 0.000 131 

Reject 

H₀  
Significant 

 

A strong positive correlation (r = 0.827, p < 0.01) was found between instructional competence and instructional 

leadership of master teachers, indicating that higher levels of competence in teaching are associated with 

stronger leadership skills. This underscores the interrelated nature of instructional expertise and leadership 

effectiveness. 
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Table 14 

Proposed Leadership Program for Master Teachers: C.L.A.S.S. (Curriculum Leadership  

and Strategic Skill Synthesis) 
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Based on the findings, the proposed leadership program for master teachers, C.L.A.S.S. (Curriculum Leadership 

and Strategic Skill Synthesis), aims to further enhance instructional and leadership capacities. The program is 

designed to support professional growth, mentorship, curriculum development, and strategic teaching practices, 

thereby strengthening the overall quality of education delivery. 

 

Research Future Opportunities 

 

While this study provides valuable insights into the leadership capacity of master teachers as instructional 

leaders, several areas warrant further investigation: 
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• Impact of Instructional Leadership on Student Outcomes: Future research may examine the direct effect of 

master teachers’ instructional leadership on student academic achievement, engagement, and classroom 

performance, providing evidence of its influence on learning outcomes. 

• Evaluation of the C.L.A.S.S. Mentoring Program: Longitudinal or intervention-based studies could assess 

the effectiveness of the proposed C.L.A.S.S. mentoring program in enhancing master teachers’ 

instructional competence and leadership skills over time. 

• Expanded School Contexts: Further studies may explore the role of master teachers across different 

educational settings, such as junior high school, senior high school, or district-level leadership systems, to 

determine whether similar leadership patterns exist in varied contexts. 

• Qualitative Exploration of Leadership Practices: Qualitative research may provide richer insights into how 

teachers experience and respond to the mentoring and instructional leadership of master teachers in 

everyday school practice. 

• Comparative Studies Across Divisions or Regions: Comparative studies may identify broader trends and 

contextual differences in the leadership capacity of master teachers across various divisions or regions in 

the Philippine educational system. 

 

Conclusion 

 

This study established that master teachers possess a high level of leadership capacity as instructional leaders, as 

evidenced by the consistently favorable assessments of both teachers and principals. Across all domains of 

instructional competence, including mastery of subject matter, teaching strategies, classroom management, and 

evaluation – master teachers were rated as very competent, reflecting strong professional expertise in core 

teaching functions. Similarly, in all dimensions of instructional leadership – mentoring skills, curriculum 

content and pedagogy, planning and assessment, and professional growth – master teachers were assessed as 

demonstrating very good leadership performance, indicating their substantial role in supporting instructional 

improvement and teacher development within the school setting. 

 

The study further revealed that although both respondent groups held highly positive views of master teachers, 

principals consistently rated them significantly higher than teachers in most areas of instructional competence 

and instructional leadership. This finding suggests that differences in perspective may exist between 

administrative and peer-level evaluations of leadership practice. More importantly, the study found a very strong 

and statistically significant positive relationship between instructional competence and instructional leadership, 

indicating that master teachers’ capacity to lead instruction is closely associated with their competence in 

teaching-related domains. 

 

Overall, the findings affirm that master teachers are not only highly capable classroom practitioners but also 

effective instructional leaders whose influence extends beyond their own teaching into the professional growth 

of their colleagues and the broader instructional life of the school. The proposed mentoring program therefore 

provides a relevant and evidence-based intervention for sustaining and further strengthening the leadership 

capacity of master teachers in support of continuous school improvement. 
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